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What Anthro Grad Students Want to Know About Teaching

Teaching Development

· How to develop teaching skills

· Seek the services of teaching resources on whatever campus you are on, as a grad student and as a professor. E.g. CIDR (UW), Catalyst (UW), University, College and Department workshops, seminars, etc on teaching. Put these on your CV as evidence of your teaching development.  

· Consult the Handbook for TA’s on-line at the UW for answers to lots of questions: http://depts.washington.edu/cidrweb/TAHandbook/
· Build your teaching portfolio as you go along.  See CIDR handout and website on the what and how of portfolios: (http://depts.washington.edu/cidrweb/PortfolioTools.htm), and other websites on what goes into a portfolio—it varies, but the basics are all or some of the following: statement of your teaching philosophy, syllabi, student evaluation summaries, examples of assignments and instructional tools you have developed or used.

· Getting a job is helped if you have teaching experience and this is where your teaching portfolio will be used, to varying degrees.

· Once you have a teaching job, you need to evidence good and/or improving teaching for your tenure evaluation.  You will have faculty evaluate you (here at the UW it happens to all assistant professors annually), you will need student evaluation summary scores, and you need to have a record of good breadth and depth of courses, at the undergrad and grad levels (grad if there is a grad program where you end up).  A teaching portfolio, including a statement of your teaching philosophy, is also part of what you put together for tenure evaluation. Teaching is usually an important part of tenure evaluation, and may be more or less weighted than research, depending on what type of college you are teaching at; here at the UW is research is weighted heavily and teaching less heavily but teaching is still extremely important in the evaluation process; you gotta be good at both.

· Help with how to deal with various systems in the school

· Your advisor, Catherine Zeigler (the Graduate Program Advisor Staff person), Ben Fitzhugh (the Graduate Program Advisor Faculty person), Diane Guerra (the undergraduate program director, she can help with what sorts of courses might be needed and the details of scheduling and so forth).  Most departments will have these types of people to help with teaching questions, logistics and concerns.  In some schools, unlike the UW, faculty are responsible for advising individual undergraduates; but here at the UW Diane does that.  It makes for a bit of a disconnect between faculty and students in some ways, but has advantages too.

Teaching Philosophies

· What is a successful pedagogy? 

· Learning by doing, in teaching as well as learning.

· A successful pedagogy is what works best for you to expand the knowledge base of students in your field.

· Your philosophy may vary for different courses, and will evolve as you spend more time teaching. 

· What makes a good teacher?

· A passionate one, and one willing to learn and try new things.

· I have found that the teaching philosophy literature is heavily geared toward academics whose specialty area is education.  I have not found a lot of this sort of work then translated to teaching anthropology, nor have I found a general but good source on teaching philosophies.  If you come across sites or publications that you think are useful—share them with us!  In the meantime, bits and pieces of philosophies can be found in publications and websites offering teaching tips or teaching guidance.  See the Teaching Resources page on the class website:  http://courses.washington.edu/anth599/Teaching Resources.shtml  Again, any sites or publications you find useful could benefit this list.  I shared with you my teaching philosophy in my tenure statement, and you can see from that, as well as other material presented here, that teaching philosophies tend to be fairly individualized.

· Ask faculty whose teaching styles you admire what their teaching philosophy/philosophies is/are.

· At some level, the first time you teach, or the first few times, you may be less concerned with many of the finer points covered in this document, and more concerned with merely surviving; to quote one UW anthropology faculty person: “I really wasn’t terribly concerned with teaching tips early on, I was more focused on things like I had to figure out who Ardipithecus was, for god’s sake.”  Your teaching philosophies and skills will develop over time. (
· Ethics

· Make sure you check and know your university’s policies and procedures for student and teacher conduct.  The UW’s is here: http://www.washington.edu/students/handbook/conduct.html 

· Human subjects issues may come up for course exercises, environmental health and safety may be issues for laboratory based sections and classes

· Most colleges have offices for helping you to serve disabled students, special learning-needs students, and dealing with sexual harassment issues.  
Course Mechanics (Better idea of mechanics of preparing and teaching a class)
· Hints for setting priorities when designing a course

· Teach close to your area of expertise as much as you can—merge your teaching and your research where appropriate as much as possible. 

· Have an undergraduate core course and/or upper level undergraduate course under your belt when you hit the job market for a teaching position.  The latter should be close to your current specialty, but be based in your subdiscipline (sociocultural, biocultural, archaeology). You may have to teach across subdisciplines at the intro and upper levels.

· What are the number of credits of the course? In the UW system we have 1, 2, 3 and 5 credit classes.  In the UW system each course credit hour should have one hour of class time and 3 class hours of outside work associated with it.  So, for this one credit course, we meet one hour per week, and you have about 3 hours of outside work for each class meeting.  Thus, the number of credit hours dictates the number of lectures, and assignments and amount of reading. The course level is also relevant—whether lower level undergrad, upper level undergrad, or graduate or combined graduate/undergraduate.

· What is/are the overarching goals for the course? What do you want student to be able to articulate or do as a result of the course?

· How to develop a class syllabus

· See CIDR website Syllabi Guide and examples  http://depts.washington.edu/cidrweb/syllabus/index.html
· See brand new anthro department syllabus archive at: https://depts.washington.edu/anthweb/resources/intranet/syllabi.php (UW Net ID required)

· Make your own syllabus for an introductory or upper level undergraduate course

· The use of multiple instruction formats

· Courses should endeavor to impart theoretical, empirical, methodological, historical and innovative aspects of the field and subfields of anthropology.  Courses may also include an area-focus.  

· Intro courses should cover all of these, but upper level courses may focus in on one or more of these areas.  

· Effective teaching strategies for varying class sizes (large and small)

· Laboratory and discussion section based classes provide hands-on experiences and more one-on-one learning and teaching interactions than larger lecture class formats. They can supplement larger classes or stand on their own.

· Large lecture based courses are often supplemented with sections or labs, but often are not.  Engaging students with hands-on learning is challenging in large intro courses. 

· Discussion-based courses

· Presentations (large or small) by everyone (faculty, grad students, undergrad students; workshop format.

· For large lecture classes, having a guest speaker or two, a film or two, or other different additions to the course schedule is effective for undergraduates (breaks up the monotony that could befall lecture classes), AND it provides you with a bit of breathing room.  Undergraduate students really like to hear from ‘experts in the field’ aside from their teacher.

· Field schools (archy, especially)

· Service learning component to courses

· Teaching anthropology skills, especially with specific communities, such as American Indian communities 
· Taking an undergraduate course, say intro to bioanth, or cultural anthropology, and gearing it to focus more heavily on a particular aspect of the course is often do-able (as long as the course meets the basic expectations the department has for such a course).  Courses at this and other levels can be geared toward teaching specific skills to specific audiences. 

· How to present information effectively and concisely AND How to organize information into a lecture; how to organize a class

· Overheads, powerpoint, whiteboard, black board

· Figures, visuals helpful (primates are very visual)

· Editing, organization, practice

· Present the overarching topic/question/goal for the class that day, and organize material around it, using both textbook and additional resources. 

· Make it a story with a beginning, middle and end, perhaps with a metaphoric or literal plot, characters, a mystery to solve, surprises, and a coalescing ending bringing all the pieces back to the goal of the day.

· Chunking (à la Julie Stein) and Moving
· Methodological and concrete teaching tools 

· Strategies for engaging students in class, especially hands-on ways to participate

· Introduction strategies (for smaller classes)

· Students working in groups occasionally, even in a large class

· Lab/section activities

· Name tags (smaller classes)

· Discussion, even in larger classes, occasionally, to supplement lecture.

· Learning by doing (primates learn by doing)

· Free-writing (see Janelle Taylor’s syllabus—a hand out and posted on website)

· See teaching tips link on class website: http://courses.washington.edu/anth599/Teaching Resources.shtml
· Consult books such as the class book on reserve, which has teaching modules, examples and activities for teaching anthropology. Strategies in Teaching Anthropology, 2002, edited by Patricia C. Rice and David W. McCurdy, Prentice Hall Press. Available on reserve at the Anthropology Front Desk on the Mezzanine in Denny Hall.
· How to help students challenge themselves AND How to engage a classroom where people may have very different learning styles

· Learning by doing.

· It’s hard to challenge everyone in the classroom equally, but you should have material to both ground beginners in the basics as well as challenge the beginners and more advanced students.  Expect intellectual contributions from each of them, but respect and/or nurture those who don’t work well with this approach.  

· Different class formats will engage students with different strengths differently. (not all students would feel comfortable with the format in my upper level lab class for example, its just not some folks’ cup of tea).

