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BACKGROUND
Identifying Information

Julia Roberts, currently age 5;11, was seen for her first quarter of treatment at the University of Washington Speech and Hearing Clinic (UWSHC) due to delayed receptive and expressive language complicated by English as a second language. 
Brief History Update

Julia attended the UWSHC for a comprehensive speech and language evaluation in July of 2002.  See that report for details regarding findings and a full history. Relevant history includes being adopted at age 3 from China.
She is currently being treated with antibiotics for the condition Helicobacter pylori (H. pylori) and has been placed on a specified diet, in an attempt to alleviate gastro-digestive problems.  Mrs. Roberts reports that Julia appears to be responding well to this course of treatment and she has no additional medical concerns at this time.          

Julia’s hearing was recently tested at the Bellevue Children’s Hospital and found to be within normal limits.
Julia currently attends a Ready Start preschool program at John Muir Elementary.  This is her second year in a developmental preschool classroom due to concerns regarding her ability to participate in a kindergarten classroom.  Julia receives services in the areas of social communication, receptive and expressive communication and scholastic/preacademic skills.  Current IEP goals include increasing social communication with peers to age appropriate levels, increasing expressive and receptive communication skills to age appropriate levels (following directions, WH-questions, prepositions) and gaining age appropriate skills found on standardized developmental inventories.  Julia is currently seeing a speech-language pathologist at school twice a week for 15-minutes to work on communication goals. 

Statement of Treatment Focus

A comprehensive speech and language evaluation was conducted at the UWSHC on July 15, 200X.  Julia was found to have an expressive language delay.  She demonstrated difficulty with word retrieval, grammatical morpheme use and simple narrative construction.  Previous assessments have found receptive language to be delayed. During the UWSPHC evaluation it fell broadly within normal limits; however, she demonstrated relative difficulty understanding basic concepts, prepositions and complex sentence structures (refer to previous report for details). 

Based on information from her IEP and previous evaluations the assessment and treatment program that follows focuses on receptive and expressive aspects of language including understanding and using wh- questions, prepositions, grammatical morphemes, and narratives.

​WINTER QUARTER 2002 ASSESSMENT

Receptive Language 

The Auditory Comprehension subtest of the Preschool Language Scale-4 was administered to assess the client’s receptive language.  Following are the results of this testing:  
PLS-4
	Subtest
	Standard Score*
	%ile
	Interpretation
	Areas of Difficulty

	Auditory Comprehension
	78
	7th 
	Borderline - Below average for age
	-Identifying initial sounds

-Quantitative concepts (half, whole)

-Time sequencing

-Sentences in passive voice (e.g. “The dog was chased by the chicken”)


* “average” = 85 – 115 

A variety of low-structured interactions were carried out to further assess Julia’s comprehension.  During informal conversation, she was observed to accurately answer Yes/No questions and follow 2-step directions.  Directions containing more than 2 steps presented difficulty for the Julia; repetition of individual steps was required for her to accurately complete the task.  

Previous testing revealed that Julia performed poorly on tasks requiring comprehension of “WH” questions, therefore, an informal assessment of this skill was conducted.  In contrast to previous assessments, she was observed to accurately answer a variety of “WH” questions containing “what”, “who”, “where”, “when” and “why”.  

Comprehension of prepositions (e.g. in, on, under) was a previous area of concern.  However, during this quarter’s assessment, Julia was observed to follow single step directions containing age-appropriate prepositions with 90% accuracy (e.g. “Put the boy under the dog”).  Comprehension of prepositions and spatial concepts did not present as an area of concern. 

Expressive Language 

The Expressive Communication subtest of the Preschool Language Scale-4 was with the following results:
PLS-4

	Subtest
	Standard Score*
	%ile
	Interpretation
	Areas of Difficulty

	Expressive Communication
	82
	12th 
	Borderline - Below average for age
	-Naming items in a category

-Using past tense forms

-Counting


* “average” = 85 – 115 

Form

In addition to standardized testing, a language sample was obtained and analyzed.  Following are the results from this analysis:  

Language Sampling/Low-Structured Informal Observation
	Measure/Area Assessed
	Results
	Interpretation/Comments

	Mean Length of Utterance (MLU)
	3.5

(July 2003)
	4.2

(Jan. 200X)
	At low end of normal for age.

(At 5 yrs. normal range is 4.0-6.0)  

	Use of regular third 

person-s
	No opportunities observed
	

	Present Progressive –ing


	90% use in obligatory context
	Age appropriate use 

	Use of copula and/or auxiliary verb “am”
	50% use in obligatory context


	Errors due to omission of “am”

(e.g. “Why I doing that?”)

	Use of “have”
	0% use in obligatory context
	Consistent substitution of “got” for “have” (e.g. “I got ten barbies”)

	Use of regular past tense marker –ed
	60% use in obligatory context
	Errors due to omission of –ed

(e.g. “She smile in that picture”)

	Use of irregular past tense (e.g. drew)
	75% use in obligatory context
	Errors due to use of present tense 

(e.g. “draw” for “drew”)


Examples of utterances used by Julia include:

1.  “Can we turn the music on and sing?”

2.  “I don’t hear anything, can I talk in it?”

3.  “This is my Mom.  She smile.  I don’t smile there.”

Mrs. Roberts indicated she was concerned about Julia’s use of “WH” questions; therefore, probe data was taken on the client’s ability to use a variety of “WH” questions.  Following is a chart containing this baseline data: 

	Target
	Baseline 1
	Baseline 2

	“What?”
	80%
	90%

	“Where?”
	40%
	20%

	“Who?”
	40%
	40%

	“Why?”
	100%
	100%


Julia was observed to substitute “where” with both “when” and “what”.  For example, “Where does the doll go?” was frequently replaced with, “What does the doll go?”  “Who” was normally replaced with “what.”   

Content 

Informal observation revealed that Julia was able to talk about a variety of topics and discuss past, present and future events.  However, she demonstrated difficulty with word finding and was observed to frequently substitute semantically similar words for target words (e.g. “talking speaker” for “microphone”).

In the evaluation conducted in July 2001, Julia displayed difficulty sequencing narratives, logically linking ideas within narratives and identifying the main topic of stories.  Due to these findings, further narrative assessment was conducted this quarter.  Julia’s narratives were found to be immature for her age.  Following is a chart containing details on her performance.  

	Narrative Task
	Task Description
	Story Structure
	Cohesive Devices

	Picture Sequence task (3-step sequences) 
	Place 3 pictures in correct order & tell story about pictures
	Across all opportunities:

· No logical order to events in story

· Contained beginning but no middle or ending


	· Use of simple cohesive devices: “and” & “then”

	Picture Description
	Tell story about what is happening in a picture
	· Described actions in picture (e.g. “boy is running”) but no logical order to events in story
	· Use of simple cohesive device: “and”

	Personal Narratives
	Spontaneous narrative told by client 
	· Logical sequence to narrative

· No ending to the story
	· Use of simple cohesive devices: “and” & “then”


Use 

Throughout the assessment, Julia demonstrated difficulty with turn-taking and topic maintenance.  She was easily distracted and therefore frequently switched conversational topics without warning the listener.  When the clinician was providing instructions for assessment tasks, Julia frequently interrupted the clinician to either tell a story or sing.    

Speech/Articulation 

Julia presented with age-appropriate speech sound development.  She was observed to substitute /w/ for /r/ and, on occasion, /d/ for /Ө/; however, these are developmental in nature and are considered age-appropriate at this time.  There were no concerns about her speech sound development. 
MANAGEMENT

Given the above results, the following program was established for therapy.  

Long Term Functional Goal:  Client will use the correct “WH” question form when trying to obtain information from individuals outside the clinic room.

Quarterly Behavioral Objective 1a:  Julia will accurately use the “Wh” question, “where?” (e.g. “Where does this go?”) to request for information during a familiar play activity in the clinic room.  Use of “where” will occur in response to a verbal prompt provided by the clinician (e.g. “What should we ask puppet?”) in 8 out of 10 opportunities per two consecutive sessions.       

Quarterly Behavioral Objective 1b:   Julia will accurately use the “Wh” question, “who?” (e.g. “Who is in the box?”) to request for information during a familiar play activity in the clinic room.  Use of “who” will occur in response to a verbal prompt provided by the clinician (e.g. “What should we ask puppet?”) in 8 out of 10 opportunities for two consecutive sessions. 

Progress for 1a & 1b:  Objectives met.  Following two weeks of treatment, the client no longer required direct question models and she was able to self-correct when provided with only a verbal reminder (e.g. “is that what we say to puppet?”)  By the end of the quarter, the client was producing “where” and “who” with 80-90% accuracy; all errors produced by the client were substitutions of “what” for the target WH-question.  Progress for Winter Quarter is reported in the following table:     
	Target
	Baseline 1
	Baseline 2
	Final Measure 1
	Final Measure 2

	“Where?”
	40%
	20%
	80%
	80%

	“Who?”
	40%
	40%
	90%
	80%


Generalization:  Generalization measures, of Julia’s ability to spontaneously use “where” and “who,” were taken in week 7 of the quarter.  Picture books and photo albums were provided and the client was instructed to ask as many questions as possible about the people/characters in the pictures.  She accurately used “where” in 7 out of 10 opportunities (70%) and “who” in 8 out of 10 opportunities (80%).  Julia’s mother reports that, in the home, she occasionally substitutes “what” for “where”, however, when brought to her attention, Julia is quick to self-correct and include the appropriate WH-question form.  Generalization to additional environments and activities should be a goal of future quarters.      
Procedures for 1a & 1b:  To increase the client’s awareness and understanding of WH-questions, the clinician used books to model appropriate question use (e.g. “Whose House is This” and “Where does the Brown Bear Go?”).  During play activities, such as finding hidden stuffed animals, the client was required to direct WH-questions to an “all-knowing” puppet, following the prompt, “What should we ask puppet?”  If the client produced an incorrect WH-question, she was provided with a choice, such as “Should we say where is the puppet or what is the puppet?”  Cueing was systematically increased, as needed, to a direct question model.  
Long Term Functional Goal:  The client will tell logical and cohesive personal and fictional narratives to listeners outside the clinic room.
Quarterly Behavioral Objective 2:   Julia will accurately order a familiar 3-step picture story and tell a logical, cohesive narrative containing: 
· A beginning, middle and ending marked by vocabulary such as “first, next, last”

· A minimum of 2 content words per picture produced in utterances at her grammatical level

· A maximum of 1 ambiguous pronoun per narrative

· The cohesive devices “and” & “then” to connect ideas in each picture 

This behavior will occur in the clinic room in response to the verbal prompt, “Put these pictures in order and tell me a story about what’s happening in these pictures” in 2 out of 3 opportunities across two sessions.
Procedure:  To develop the client’s knowledge of important story components, Julia was introduced to a list of “good story parts” (refer to appendix A).  This list was posted in the clinic room and was reviewed prior to each story telling activity.  During story-telling activities, the client was required to logically order 3-step picture sequences.  She was provided with placement spots marked with the numbers 1, 2, 3 and the terms “first”, “next”, “last”.  Following accurate sequencing of the picture cards, the client was provided with the prompt, “tell me a story about what’s happening in these pictures”.  In order to provide opportunities for the client to review her narratives, stories were written down in a book titled “Julia’s Stories”.  During each session, the clinician and client reviewed the written stories and discussed which story components could be added to make the narratives more complete and informative.         
Progress:  Objective unmet.  Although she did not meet her objective, Julia made great progress in her ability to tell logical and cohesive narratives.  By the end of the quarter, she was able to accurately sequence all picture stories and use the vocabulary, “first,” “next,” and “last” to mark the beginning, middle and endings of her stories.  Julia demonstrated difficulty providing adequate detail for the listener, typically providing only one content word per picture.  However, when asked specific questions to elicit additional information, she was able to retell her stories with added detail.  Use of references (pronouns) was an additional area of difficulty for the client and, therefore, she did not meet this portion of her objective.  She was observed to use multiple ambiguous pronouns per story and often referred to people as “it.”  To connect ideas within her narratives, she consistently used the cohesive device, “and”; she did not use cohesive devices such as “then” and “so” (refer to appendix B for examples of her narratives). 
Generalization:  Unpracticed sequence cards were used to assess whether the client was able to generalize her use of logical and cohesive narratives.  The client was able to accurately sequence the unpracticed cards and use the vocabulary, “first,” “next,” and “last” to mark the beginning, middle and endings of her stories.  However, she was unable to meet the remaining narrative criteria and was observed to label the objects in the pictures rather than tell a story.              

Quarterly Behavioral Objective 3:  Julia will accurately use the regular past tense form of the trained verbs: play, cry, hug, sew, row, and spill when provided with picture cards and a verbal prompt (e.g. “Today the boy is crying, yesterday he ____”).  This behavior will take place in the clinic room for 4 out of the 6 verbs for two consecutive sessions.

Procedure:  To increase the client’s awareness and understanding of time concepts, calendars and “before” and “after” sequence cards were incorporated into treatment activities.  A card with the letters “ed” was placed next to the verb picture cards during treatment tasks.  This visual cue was used in an attempt to increase the client’s awareness of the required past tense ending; verbal reminders, such as “remember to put our ending on the word” were used for the same purpose.  Cues were systematically increased to a direct model according to client performance.        
Progress:   Objective met.  This objective was established in week five of the quarter and therefore received less instruction than the previous objectives.  Julia quickly met her objective and demonstrated accurate past tense use for 5 out of the 6 verbs.  She was unable to accurately use the past tense forms of “spill” and “sew”; her error productions were “spillinged” and “sewinged.”  The following chart illustrates her progress:

	Target
	Baseline Measure 
	Final Measure 1
	Final Measure 2

	Played
	--
	+
	+

	Cried
	--
	+
	+

	Hugged
	--
	+
	+

	Sewed
	--
	+
	--

	Rowed
	--
	+
	+

	Spilled
	--
	--
	+


Generalization:  Julia was unable to generalize her use of regular past tense to unpracticed verbs; therefore, work on generalization should be a focus of future quarters.

ADDITIONAL INFORMATION

In the fourth week of the quarter, a behavioral program was established in an attempt to keep the client motivated and on task.  Julia was introduced to a set of rules called the “Ready Person” (refer to appendix C); the rules were posted in the clinic room and were reviewed prior to each session.  Additionally, a token system, in which she could earn prizes, was implemented to keep the client focused.  Julia earned “happy” tokens when she demonstrated use of the “Ready Person” rules and “sad” tokens when she interrupted the clinician or failed to follow the rule system.  This system improved the client’s level of attention and participation during treatment sessions.
Julia demonstrated difficulty attending to tasks for long periods of time, therefore, short breaks for bubble blowing or bean bag toss were incorporated into all treatment activities.  Tangible rein-forcers, such as stickers, were used, on occasion, to increase the client’s motivation during structured activities.  Additionally, use of a visual schedule gave the client an awareness of the session plan and when she was allowed to break for games.
SUMMARY AND IMPRESSIONS

Julia Roberts, 5; 11, attended her first quarter of treatment at the UWSHC for a receptive and expressive language delay complicated by English as a second language. She made significant progress on all objectives targeted this quarter. She is now able to use “where” and “who” to request information with minimal reminders. Within the context of telling a 3-step sequence she is able to sequence the pictures and use “first”, “next” and “last” to help organize her stories. She continues to have difficulty giving her listener enough information and needs prompting to express the details and use specific vocabulary, including gender specific pronouns.

 During all treatment activities, the client benefited from frequent breaks and a motivating token system.  When provided with a set rule system, she was productive and willing to participate in all treatment tasks.  

Julia still presents with expressive and receptive language below that expected for her age, however, her progress this quarter indicates that therapy is beneficial to her language development.  Her family has been dedicated to the treatment process and their willingness to be involved has clearly contributed to her progress this quarter.

A parent conference was held with Mrs. Roberts on March 12, 2002.  She reported she believed Julia had matured in the last six months and that she had enrolled Julia in an all-day kindergarten program for the 2002-2003 school year.  Mrs. Roberts appeared happy with her daughter’s progress and it was decided Julia would continue therapy in the Spring quarter.                        
RECOMMENDATIONS

Based on Julia’s progress this quarter, the following recommendations are made:

1. Continue language treatment at the UWSHC twice a week for 50 minutes.

2. Continue narrative treatment.  Focus should be placed on the following:

· Providing the listener with increased amounts of detail (content words)

· Use of fewer ambiguous pronouns & use of accurate pronouns (her vs. him)

· Incorporating additional narrative tasks, such as fictional story generation from a single picture, story retelling, story telling using picture books and 4-step picture sequences   

3. Continue treatment of regular past tense.  Incorporate additional verbs and activities to facilitate generalization.

4. Julia should continue receiving services offered by the school district

5. Julia’s family should continue modeling organized and appropriate language, specifically when they are telling stories.  Reading books is an additional way to increase Julia’s exposure to organized narrative language.

_______________________




________________________

Roxanne Roberts, B.A.




Laura Sargent, Ph.D., CCC-SLP

Graduate Clinician





Clinical Supervisor

Cc: Parent Name

Parent Address

Parent Address

Appendix A- “Good Story Components”

1. Who is the story about?

2. Where is the story happening?

3. When is the story happening?

4. What is happening in the story?

Appendix B- Narrative Examples

Example 1

Once upon a time, there is a bear in the forest and he’s getting some honey and next he gets some honey in a beehive and last he gets stung.  The end.

Example 2

Once upon a time, there’s a girl washing Buddy and next she puts Buddy in a bathtub with water and last she washes it and makes it shiny.  The end.

Example 3
Once upon a time there’s a girl making pizza and next they put it in the oven and last they can eat pizza.  The end.

Appendix C- “Ready Person” Rules

1. Listening

2. Sitting Quiet 

3. Hands in Lap

4. Eyes on Me (referring to clinician) 

