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BACKGROUND

SN, age 2;0, is eligible for services under the criteria for  Developmental Delay.  Past diagnoses include Down syndrome and global developmental delay.  Areas of concern for parents included expressive language, social development, motor development, and feeding skills. SN lives at home with his mother, father, and 2-month-old sister.  SN’s classroom teacher, teacher’s aid, and speech-language pathologist all provide services related to physical therapy, occupational therapy, and speech-language goals outlined in SN’s current Individualized Family Service Plan (IFSP), which was most recently revised on 12/6/2006.  He is receiving services at the EEU in the areas of communication, social, motor, and adaptive skills. This assessment, completed entirely in the classroom, focused on this child’s current communication skills.
Communication objectives from the Individualized Family Service Plan (IFSP) include:
Objective 1. SN will follow single step commands without contextual cues in 80% of opportunities during classroom activities. 

Objective 2. SN will use consistent C-V combinations when requesting objects during play with peers in 80% of opportunities. 

EVALUATION

Environment and General Behaviors

SN was observed during a 90 minute infant-toddler class consisting of (1) outside playtime, (2) hand-washing/cleanup (i.e. transitional phase between outside play and snack-time), (3) snack-time, (4) in-class free-choice play, and (5) circle time.  Over the course of the session, SN used the following modalities for communication: single-word signs, signs plus verbalization, gesture, and word approximations.  
Assessment Tools (used qualitatively) 
· Assessment, Evaluation and Programming System (AEPS) (0 – 3 years)

The social communication subtest of the AEPS for birth-to-three served as the primary classroom-based evaluation tool.  

Receptive Language

Current performance on IFSP objectives targeting receptive language: 

Objective 1. SN will follow single step commands without contextual cues in 80% of opportunities during classroom activities. 
Currently SN is able to follow single step commands without contextual cues in 0% of opportunities.   He followed single step commands with contextual cues in 40% of opportunities when commands were not also paired with a gesture.
General performance in receptive language: In the AEPS strand “comprehension of words and sentences,” SN did not meet criterion for either of the two goal behaviors: (1) locating objects, people, and/or events without contextual cues, and (2) carrying out two-step directions without contextual cues.  However, during free-choice play, SN located pieces of a push-toy, shape-puzzle, and noisemakers.  These behaviors did not meet criterion for the sub-goal of “locating common objects, people, and /or events with contextual cues,” but reveal emergent behavior.  
Specific areas of improvement in receptive language include SN’s ability to follow simple one-step directions with contextual cues.  This skill was not evident as of 12/2006, but was present today and suggests significant growth in the receptive domain as demonstrated by this newly emergent skill.
Expressive Language

Current performance on IFSP objectives targeting expressive language: 

Objective 1. SN will use consistent C-V combinations when requesting objects during play with peers in 80% of opportunities. 
This goal is in progress. Currently SN is using C-V combinations when requesting objects with adults after a model in 30% of opportunities.  He spontaneously uses signs plus vocalizations in 75% of opportunities, with adults and peers. 
Form. SN consistently met criterion for 1/2 goals listed in the “transition to words” strand of the AEPS subtest, and was observed using at least 10 consistent word approximations (listed in the attached AEPS protocol).  The sub-goal in this strand, “gaining a person’s attention and referring to an object, person, and/or event,” was not demonstrated during the observation, however the related behaviors of (1) using open syllables, (2) using gestures and vocalizations to protest, (3) using gestures and vocalizations to greet others, and (4) pointing (towards objects, people, or events) consistently met criterion across various activities.  Furthermore, during snack-time, SN was observed responding with a vocalization and gesture for “more” following a question, “do you want more?”  This behavior was observed once, and therefore did not fully meet criterion. 

Examples of the most complex language he used are:
1. “Hi”
2. “ba” for “ball”

3. “na” for “no” while pushing examiner’s hand away
Content. .  In the AEPS strand “production of social communicative signals, words, and sentences,” SN did not meet criterion for any of the three goals: (1) using 50 single words, (2) using two-word utterances, and (3) using three word utterances.  However, SN did use four action-word approximations (“go,” “want,” “wash,” “help”), one pronoun (“I”), 5 object/event labels (“ball,” “hair,” “sauce,” “cereal,” “dot”), and one proper name (not listed to safeguard identity of classmate).  Specific areas of improvement suggesting progress in the transitional phase to words include (1) greater use verbalizations to respond to questions, pointing, greeting, protesting, and consistent use of at least 10 word approximations.  These skills were not developed as of 12/2006, but were evident today and indicate newly emerging abilities.
Use. During the session SN was observed meeting criterion for 2/3 goals in the “pre-linguistic communicative interactions” strand of the AEPS subtest.  The specific behaviors exhibited were (1) turning and looking toward person speaking, and (2) babbling during vocal exchanges.  However, SN did not consistently meet criterion for establishing joint attention when following a person’s gaze, although he was observed following a point while transitioning between hand-washing and snack time.
SN was observed participating in circle-time by (1) paying attention, (2) making appropriate body movements during the “London-Bridge” song, and (3) responding to his neighbors turn in a game by reaching out and touching the play stimuli, a scarf thrown over his neighbor’s head.  However, during these behaviors SN’s movements were delayed and not synchronized with the teacher’s lead.  For all activities, SN was supported by verbal cues, direct modeling of language and behavior, and physical guidance.
Speech
Connected Speech: Various sounds were produced during babbling: /p, b, m, l, n, s/. /s/ was consistently distorted while other consonants were imprecise. A variety of vowel approximations were noted as well in his vocalizations. An intelligibility rating was not possible given SN’s limited speech attempts and vocabulary. 
Voice and Fluency
Voice production and fluency appeared to be grossly within normal limits. Resonance was judged to be mildly hypernasal, negatively affecting intelligibility.
Play Skills
SN has begun to participate in play activities, both in the classroom and in small groups on the playground.  For example, he was able to participate in circle-time by making appropriate body movements during the “London Bridge” song, and touching play stimuli such as a scarf.  He demonstrated object permanence when he looked for a previously seen object that was temporarily out of sight.  SN did not pair more than one action together with the same toy (e.g. feeding the baby and putting her to sleep), and did not make the toys interact (e.g. crashing two cars together).  Examples of typical play behaviors include pushing a car while using a car sound, stacking blocks, and putting a baby in the crib. Thematic play skills were emerging and not as developed as would be expected for a child age 2;0.
Recommendations

Considering SN’s recent progress, future IFSP goals might focus on maximizing currently emergent skills.  Reasonable goals in the pre-linguistic strand could target clearly emergent and related behaviors such as:
(1) following a person’s pointing gesture to establish joint attention
 (2) following a person’s gaze to establish joint attention. 
Goals for the “transition to words” strand could target responding to simple questions with vocalizations.  Goals for the “comprehension of words and sentences” strand could focus on the emergent skills of:

 (1) locating common objects/people/events with contextual cues

 (2) carrying out one-step directions with contextual cues.  
Goals for the “production of signals, words, and sentences” might focus on further developing word approximations for action words, pronouns, object/event labels, and proper names.
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