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HISTORY 

Identifying Information, Referral Source and Chief Concerns

BillyBob Smithers, age 6;3, was seen for a speech and language follow-up evaluation at the University of Washington Speech and Hearing Clinic (UWSHC) on November  X, 200X.  BillyBob was previously evaluated on June X, 200X at the UWSHC at which time a recommendation was made for a follow-up evaluation for further testing of his language, speech and literacy skills in order to identify specific areas of difficulty and his readiness to learn. 

Ms. Smithers, BillyBob’s aunt and legal guardian, accompanied him to the evaluation and participated in an interview. She is known to him as “mom.” Her chief concerns included BillyBob’s “baby talking,” his inability to retain information, his lack of knowledge of the alphabet and his articulation. She described “baby talk” as using the incorrect verb tense, subject-object pronoun substitution, both of which affect his ability to be understood by others. She reported that there have been no significant changes in his speech and language since his last evaluation at the UWSHC. 

Medical/Birth 

Ms. Smithers reported no significant changes in BillyBob’s medical history since his last evaluation. She stated that he is still demonstrating difficulty with incontinence at home and on the school bus on the way home, though he has no apparent problem at school. She reported that an identifiable cause is unknown and that it occurs randomly. Furthermore, Ms. Smithers indicated that a sticker chart as a reinforcement system has not had long-term effects on this behavior.

Please refer to the June X, 200X evaluation report for a full medical and birth history.

Social

BillyBob spends time with Ms. Smithers between 3:30 and 6:00pm at which time she leaves for work. During other times he spends time with his grandmother. Please refer to the June X, 200X evaluation report for a complete description of his social history.

Ms. Smithers stated that although BillyBob has demonstrated greater independence and has been more talkative since the beginning of the school year, his behavior is of concern. She indicated that BillyBob becomes easily frustrated and “out of control.” He has a tendency to hit his brother and to break things. Ms. Smithers noted that this behavior has increased since school started, though it is not seen at school.

Ms. Smithers reported that BillyBob transitioned to his new school quickly and has made new friends. Ms. Tammy Teacher, BillyBob’s Kindergarten teacher, concurred in an interview via email, adding that he is outgoing and his peers play with him.

Educational 

BillyBob attends an afternoon Kindergarten program at Very Fine Elementary five days a week. He reportedly likes his school and is happy to ride the bus. Ms. Smithers reported that she has not seen progress in BillyBob’s reading or writing skills, though he does trace letters. He does not write the letters of his name in order and often leaves out the ‘a.’ The first parent-teacher conference was scheduled for two days after this evaluation.

Ms. Smithers expressed concern that BillyBob does not remember simple nursery rhymes and puts the phrases in the wrong order. Ms. Smithers works on letter-sound recognition at home, focusing on one letter per week. BillyBob reportedly does well with the letter of the week, but forgets the sound of the letter from the previous week. He enjoys being read to at home.

Ms. Smithers reported that BillyBob becomes frustrated when working on academic work at home. BillyBob’s current teacher, Ms. Teacher, expressed that he is academically on the low side of his class. She stated that he has difficulty focusing during almost all activities. She has recently moved his seat to face the front of the classroom, which has helped this situation. Ms. Teacher also reported that BillyBob is usually quiet when called upon and not focused enough to participate in class at this time. She additionally reported that BillyBob does not give up or complain of an activity being too hard when he is faced with a challenging activity.

Previous Evaluations

BillyBob was screened on October X, 200X by Suzie SLP, M.A., CCC-SLP, a speech language pathologist contracted by the X School District. Results of the screening indicated articulation was a possible area of concern.

BillyBob received a comprehensive speech and language evaluation from UWSHC on X X, 200X. The chief referral concerns were BillyBob’s speech, overall language development, ability to retain information and ability to stay focused during academic instruction. Results of the evaluation included: borderline receptive and expressive language skills, an articulation delay, and concern regarding his literacy skills and general learning abilities. Treatment was recommended to target the above areas of concern. Additionally, a follow-up evaluation was recommended to further assess BillyBob’s understanding of more complex academic language/directions, comprehension of more complex/abstract questions, phonological awareness, narratives, cognition and early reading skills.

Previous Treatment
BillyBob has not received speech or language treatment.

EVALUATION

Test Environment and General Behaviors

The evaluation took place in a quiet room at the UWSHC. BillyBob adapted quickly to the situation and clinician’s. He worked diligently throughout the session with a few short active breaks and snack provided as needed.  
Assessment Tools

· Non-standardized, low-structured language sample

· Clinical Evaluation of Language Fundamentals-4 (CELF-4)
· Comprehensive Test of Phonological Processing (CTOPP)
· Woodstock Reading mastery Tests- Revised (WRMT-R)
· Test of Narrative Language (TNL) 

Hearing
BillyBob passed a hearing screening on June X, 200X, at the UWSHC. 
Language Test Results  
CELF-4

	Core Language Subtests:
	This evaluated BillyBob’s ability to…
	Standard Score*
	Percentile Rank
	Interpretation***

	Concepts & Following Directions
	Point to objects in response to oral directions with increasing complexity
	4
	2nd
	-2.0 S.D.

Significantly delayed

	Word Structure
	Complete a sentence using appropriate grammatical structures (e.g. past tense) 
	6
	9th
	-1.3 S.D.

Borderline

	Recalling Sentences
	Imitate verbally presented sentences 
	6
	9th
	-1.3 S.D.

Borderline

	Formulated Sentences
	Create a sentence about a picture using a provided word
	1
	.1
	-3.0 S.D.

Significantly delayed

	Core Language Score: General language ability that quantifies BillyBob’s overall language performance (combination of all Core Language subtests above)
	66**
	1st
	-2.27 S.D.

Significantly delayed


*“average” = 7 – 13      ** “average” = 85 – 115     ***S.D. = Standard Deviation
TNL

	Subtest
	This evaluated BillyBob’s ability to…
	Standard Score*
	Percentile Rank
	Interpretation

	Narrative comprehension
	Listen and answer questions about a story in the following contexts: no pictures, sequenced pictures and a single scene picture.
	5
	3rd
	-1.67 S.D.
Significantly delayed

	Oral Narratives
	Tell a story using the following contexts: No picture cues, sequenced pictures, and single scene picture.
	1
	<1
	-3.0 S.D.
Significantly delayed

	TOTAL
	6
	4
	Index= 58**

Very poor


* “average” = 7 – 13  ** “average”= 90-110 index
Receptive Language

Formal measures: The results of the CELF-4, as listed above indicate a significant delay in BillyBob’s understanding of concepts and ability to follow directions. An item analysis of this subtest revealed that BillyBob had particular difficulty with the concept of sequencing and following multi-level demands. These multi-level demands included: no orientation (e.g.,    ), serial orientation (e.g.,     ) and left/right orientation (e.g.,     ). 
Results from the narrative comprehension subtests of the TNL subtests are consistent with the CELF-4 data in that BillyBob’s receptive language ability is significantly delayed. He had difficulty answering both concrete and abstract/inferential questions.  
Informal observation: During conversation with the clinician, BillyBob’s receptive language skills revealed that functionally he was able to appropriately and accurately answer questions about the here-and-now and make contingent responses to concrete statements made by the clinicians. 
His teacher reported that BillyBob is able to recognize numbers 0-8 and knows the following shapes: circle, square, and diamond. He is currently working on learning the triangle, oval and rectangle. 
Expressive Language

In addition to formal measures, a language sample was used as an informal measure of expressive language.  Expressive language was assessed in three areas: form content and use of language. 
Form
During formal and informal assessment, while BillyBob was able to produce multi-word utterances, he did not use complex language structures. During conversation with the clinician, he did not expand on ideas and responded in short sentences. This information is consistent with “Formulating Sentences” subtest of the CELF-4: During this task, BillyBob had great difficulty generating novel sentences when given a word and pictorial context. He responded, “I don’t know” to all of the questions with the exception of two items in which he responded with non-specific statements (e.g. “they’re going in a car”). He also was unable to use complex language when presented with a picture scene from the TNL and asked to make up a story. In this context BillyBob responded with simple, non-specific descriptions of the picture. Additionally, results of the CELF-4 subtest “Recalling Sentences” indicated difficulty in imitating longer and more complex sentences (e.g. “The coach could not find the uniforms that the team wore last year”).
Examples of his most complex utterances included: “I don’t know anything about it” and “this is my lunch but I have to take it out first”.
BillyBob had difficulty using a variety of grammatical morphemes during the “word structure” subtest of the CELF-4 including: irregular forms (irregular plural and past tense), phonological conditioning (e.g. climbed, will eat), pronominalization (e.g. she does, they will, us) and copulas (e.g. she is, they are). However, he easily used regular plural (books), third person singular, auxiliary +-ing (listening), derivation of nouns (e.g. singer), and possessive pronouns (e.g. yours). 
During conversation BillyBob’s used age-expected grammatical morphemes included contractible copulas (e.g., it’s), subjective pronouns (e.g.,I, he, she, it,), possessive pronouns (e.g., me, his), conjunctions (e.g., but) and auxiliary +ing (e.g., I am hitting).  (See Appendix A for a transcript of this language sample). In general, there was a paucity of language and a wide range of other grammatical morphemes were not observed to be used. Mrs. Smithers did indicate that she observes him frequently make errors of form including incorrect use of pronouns, (e.g., “him” for “he”) and irregular forms (e.g., “runned” for “ran”).
Content
Analysis of the language sample revealed that BillyBob did not talk about events in the past or future nor did he discuss a wide variety of topics. His vocabulary was limited. He specifically talked in the present tense. 
Narratives assessment, (TNL), revealed difficulties on all three of the subtests that required him to either retell or generate a story. In addition, when presented with the TNL subtest which used a sequence of pictures to elicit a story, he was unable to follow a left to right story sequence: He began his story in the middle of the sequence and worked back to the beginning. During this process he described what he saw in the pictures using simple language (see Appendix B for a transcript of this story). His greatest difficulty was observed during the subtest that required him to retell a story without any picture cues. During this subtest he was unable to retell the story and replied “I don’t know” even when encouraged to try to retell it. While he was able to respond to the other subtests, his stories were incomplete and lacked many story components: When telling his stories BillyBob described what he saw in the picture using non-specific referents. In addition, his stories did not introduce characters; establish setting; present problems, consequences or solutions. Uses of temporal and causal relationships (e.g., after, before, if, then) were absent and many utterances were incomplete and incorrect. When asked to tell a story during these subtests BillyBob became very frustrated and restless, replying “I don’t know.” His mother, Mrs. BillyBob stated that this was often a common response for BillyBob when presented with a difficult task.
Use
BillyBob demonstrated age appropriate social communication skills such as eye contact and proper turn taking. Upon greeting the clinician in the waiting room, BillyBob made eye contact with the clinician and introduced himself explaining that he was waiting for his mom to come inside the clinic. Throughout the session, he displayed good turn taking skills, maintained topics and responded contingently to statements and/or questions made by the clinician. Despite these age appropriate skills, BillyBob did not initiate conversation with the clinician. 
Preliteracy

The CTOPP and subtests from the WRMT-R were used to assess this area.
	CTOPP Subtest Tests

	Subtest
	This evaluated BillyBob’s ability to…
	Standard Score*
	Percentile Rank
	Interpretation**

	Elision
	remove sounds from spoken

words to form other words (e.g., say

“hat” without saying “h”).
	7
	16th
	-1.0 S.D.

WNL/low average

	Sound matching
	Match sounds (e.g. which word starts with the /s/ sound like sock)
	6
	9th
	-1.3 S.D.
Borderline

	Rapid object naming
	Name a series of objects quickly and accurately; efficiently retrieve phonological information from long-term memory or permanent memory as well as execute a sequence of operations quickly and repeatedly.
	4
	2
	-2.0 S.D.
Deficient

	Rapid color naming
	see above
	N/A
	N/A
	Attempted but discontinued due to BillyBob’s inability to name all of the colors


*7-13 is “average”    **S.D. = Standard Deviation
It should be noted that during the rapid naming task BillyBob scanned the first line from left to right, the next line from right to left, and the next left to right; in a maze like manner. This was despite being shown how to appropriately scan (i.e., L-R for each line). This suggests a general difficulty with awareness of L-R orientation during scanning; a skill that is important for successful reading. 
	WRMT-R (Age equivalent test scores based on age 6;4)

	Subtest
	This evaluated BillyBob’s ability to…
	Standard Score*
	Percentile Rank
	Interpretation**

	Visual auditory learning
	Form associations between visual stimuli and oral responses.
	78
	7
	-1.5 S.D.

Delayed

	Letter identification
	Identify letters presented in uppercase and lowercase forms. 
	66
	1
	-2.27 S.D.
Significantly delayed

	Readiness Cluster
	70
	2
	-2.0 S.D.
Significantly delayed


* “average” =  85 – 115        **S.D. = Standard Deviation

BillyBob’s performance on the letter identification subtest is consistent with his reported classroom functioning. According to his teacher, BillyBob is only able to recognize 6/26 uppercase letters and 3/26 lower case. 
Results of the “Visual auditory learning” subtest are consistent with reports from his mother and former Montessori teacher that he has difficulty forming and remembering the sound-symbol relationships necessary for decoding.
Speech
Connected Speech: BillyBob’s speech was informally assessed during conversation. He was observed to produce only a few articulatory errors which included: initial /r/ and /r/ blends; medial and final /st/ blends. Compared to observations in the July, 2005 evaluation there are less articulatory errors. The following sounds have emerged: /v, (
Intelligibility: Intelligibility was rated using a 7 point scale (1= “no noticeable difference from normal” and 7= “unintelligible”). BillyBob’s intelligibility was rated as a 2 (intelligible though some differences occasionally noticed). 

Voice

BillyBob presented with a soft, hoarse voice. 
SUMMARY 
BillyBob, age 6;3 was seen for a re-evaluation due to concerns regarding language, articulation, phonological awareness and literacy skills. During this evaluation BillyBob exhibited a quiet demeanor. His language skills observed today were consistent with parental report of BillyBob’s language performance at home. Formal measures of BillyBob’s overall expressive and receptive language indicate significant delays. Receptively he has difficulty following directions of increasing length and complexity, understanding the concept of sequence (first, next), and has difficulty answering factual and inferential questions about stories. However, he is able to answer concrete questions appropriately and respond contingently during simple conversations. 

Expressively, he presents with difficulties using age-appropriate grammar and producing complex sentences. In addition, he typically uses non specific referents and rarely initiates conversation. His narrative skills are deficient: He is not able to retell stories, nor can he generate stories based on simple sequences or other picture stimuli.

His early literacy skills are an area of significant concern: His phonological awareness skills range from low-average to deficient; he had particular difficulty with rapid object naming and was unable to participate in the rapid color naming task because he could not reliably remember color names. In addition, he has difficulty forming associations between abstract visual stimuli and verbal information such as that required for learning sound-symbol relationships. He also has great difficulty with letter identification despite being repeatedly exposed to and explicitly taught the names of and sounds for letters during his preschool years. 
Articulation errors measured during conversation consist of initial /r/ and /r/ blends; medial and final /st/ blends. In general, these errors are age-appropriate and he is intelligible. This represents an area of progress since the July 200X evaluation. Voice quality is judged to be hoarse.
BillyBob is at great risk for future learning problems and is in need of intensive, specialized education in order to improve his language and early reading skills.

RECOMMENDATIONS

Based on the results of this assessment the following recommendations have been made:

1. Treatment is recommended:

· Contact the head of speech-language pathology, Sheryl Stone, M.S., CCC-SLP at Very Fine Elementary school to discuss BillyBob as a focus of concern: (206)– XXX-XXXX.
· Pursue intervention through Very Fine Elementary school. This report should be shared with the school district to help determine eligibility for services.

· If additional services outside of the school setting are desired the following sites are recommended:

i. University of Washington Speech and Hearing Clinic

1. Mrs. Smithers was informed of the waitlist and provided waitlist Frequently Asked Questions handout        

ii. Rite Care- 1155 Broadway, Seattle. (206) 324-6293

iii. Speech and Hearing Deafness Center- 1620 18th Ave., Seattle. (206)-323-5770
2. Recommendations for specific areas of intervention include:

· Receptive and Expressive Language: 
i. Possible comprehension targets could include the concept of sequence (e.g., first, next, last); following directions (e.g., location, inclusions/exclusion, sequence); and answering factual and inferential questions about stories.
ii. Expressive language targets could include increasing complexity of sentence production, producing age-appropriate grammatical morphological markers (irregular forms, phonological conditioning Pronominalization and copulas)
iii. Narrative production

1. Picture sequencing

2. Creating narratives to accompany picture sequences

· Preliteracy skills: Target phonemic awareness skills including elision, rhyming, and syllable segmentation. In addition, focus on systematic, intensive practice to learn sound/symbol correspondences.
3. Follow up evaluations are recommended:

· Cognitive skills – can request that school district assess this area.

· University of Washington Fetal Alcohol Syndrome Clinic (206)-685-9888

i. This clinic can rule out FAS and may be able to help with BillyBob’s behavior issues at home.

4. The following sites are recommended if the family wishes to pursue additional information or assistance regarding BillyBob’s behaviors at home (i.e., frustration, anger management and toileting issues).
· Christopher McCurry Ph.d (ABD Inc)  (206) 361-6884

· School Counselor at Very Fine Elementary (206)-XXX-XXXX
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Appendix A- Language sample
XX=unintelligible two-syllable utterance
0:00 minutes
-It’s in my backpack

-My momXX

-Hold on
-Nope not this one

-Where is it?
 -This is my lunch but I have to take out first

-And I XX

- no

-This one andXX  

-I don’t know anything about it

-At toys r us

-You just have to push it

-and you open that

-What?

-I’m hitting him

-Yes

-Where?
-Yea

-this is mine

-Trampoline

-At home I have a lot of more

-At home

-Of (shakes toy- referring to toy)

-shakes head no
-no
-No I already did all of it

-I’m done anywhere

-I don’t want to do that, this again

-I don’t’ have it 
-I don’t I don’t know any stories

-I don’t know

6:00 minutes

Appendix B- Story sequence transcript 
0:00 minutes

-I don’t know

-I don’t know

-I want to look in back

-He didn’t catch the school bus  

-Late for school

-I don’t know

-I don’t know
-He gonna catch the school bus

-and he’s walking back home 

-How’d that how did that go through his pants?

-String

-How did it go through his pants?

-He he’s not looking

3:00 minutes
